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Identify Course

´ Questions to reflect on:
´ What is the purpose of this course?

´ What learning (knowledge, skills, abilities) do you expect of your students as a result of your 
course? 

´ What prerequisite knowledge do you expect your students to bring?

´ What knowledge, skills and abilities in your course are prerequisite skills for another course? 

´ How does this course fit into the general education, discipline or both curriculums? 



Identification of Course Learning Goals
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Course Goal statements

´ Course learning goals – statements that describe in general terms what we want 
students to learn

Barkley & Major (2016)



Course Goals Statements-
Financial Management Course Example

´ Students will understand and use:
´ Financial statements and ratios 

´ Financial forecasting

´ Time Value of Money

´ Stocks, Bonds and Yields

´ Capital budgeting
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Course Student Learning Outcomes (SLOs) 
and Objectives and relationship to Goals

´ Goals
´ Learning Outcomes – Operational statements describing specific student behaviors that evidence the 

acquisition of desired knowledge, skills, abilities, capacities, attitudes or dispositions. Learning outcomes 
can be usefully thought of as behavioral criteria for determining whether students are achieving the 
educational objectives of a program, and, ultimately, whether overall program goals are being 
successfully met. Outcomes are sometimes treated as synonymous with objectives.  
´ At the highest level, what are the four or five things that you expect students to know/be able to do 

´ State what achieving the goal will actually look like as an observable measurable behavior

´ Are written in detailed operational terms and move us to how we prove what learning actually happened 

´ The conclusion of an action 

´ Contain a condition and performance

´ Objectives – are usually more general statements of what students are expected to achieve in an 
academic program. Provide the framework of steps students will take to achieve the outcomes/goals

(Barkley & Major, 2016)



Learning Outcomes - Finance Course 
Example

´ SLO1 Without any additional information, summarize the role of finance and financial managers 
within the corporation (Module 1) 

´ SLO2 Given two currency rates or one rate and an exchange rate, calculate the exchange rate or 
the desired currency value (Module 1)

´ SLO3 Given a complete set of company financial statements, construct pro forma financials, 
develop a financial forecast, calculate the specified financial ratios then analyze the performance 
of the company against its peers and against itself over time (trend) (Module 1) 

´ SLO 4 Knowing the equations for time value of money(TVM)calculations and given a set of 
problems, identify which of the 6 the types of TVM problem and solve for the missing value (Module 
3)

´ SLO5 Employing the appropriate equations, accurately identify the risk characteristics of various 
assets and calculate the associated required rate of return 

´ SLO 6 Employing TVM and risk and return concepts, accurately calculate the value of a bond 
´ SLO 7 Employing TVM and risk and return concepts, accurately calculate the value of a stock 
´ SLO5 Given four capital budgeting techniques, accurately identify the appropriate use of each 

and solve
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Blooms Old and New



Blooms Verbs 
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Learning Materials

´ What will you use to convey the content information that you want students to have?

´ Provide a variety of materials 
´ Examples

´ Textbook

´ Video lectures

´ PowerPoint slides

´ Video lectures

´ Journal article
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Learning Activities

´ Select Learning Actives That: 
´ Align with your student learning outcomes and objectives

´ Promote active, engaged learning and

´ Require learner to produce an assessable artifact that provides direct evidence of learning 

´ This is where you help students to become learners through the carefully designed activities that 
you develop to help them do and understand 
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Assessment versus Grading

´ Grading – a symbolic representation of achievement on an assignment or in a course
´ Assessment – seeks to determine how effective course activities are in fostering learning 

and to identify areas where improvement needs to occur ; aligns with your student 
learning outcomes (SLOs)

Grades Assessment 

Focus on an individual student Focus on a cohort of students 

Letters that are representations of accomplishment that can 
differ 

Attempts to pinpoint more precisely what was learned 

May reflect class management (attendance, extra credit, 
participation)

Emphasizes only achievement of specified learning outcomes

May be the result of vague or inconsistent standards Aims for exactness

Reflect student performance in individual courses or course 
assignments

May measure learning from ungraded co-curricular activities or 
look for skill development beyond course content, such as 
critical thinking  

(Suskie, 2009)



Assessment Tools & 
Techniques



Assessment Techniques – Course 
Related knowledge and skills

´ Background Knowledge Probe – short questions to gauge student understanding of 
material.  May be used at the start of a course or at the start of module. Helps to gauge 
baseline knowledge and understanding. 
´ Write short answers

´ Circle the correct answer

´ Poll everywhere www.polleverywhere.com

´ Can be used to understand weaknesses and guide instruction

´ Students can be broken into breakout rooms to discuss their answers 

http://www.polleverywhere.com/


Assessment Technique – Paper

´ A standard alternative to a test, the paper can take many forms. Make sure 
that the paper is integral to the course and not simply an add-on. One way to 
accomplish this, to help students write better, and to encourage academic 
integrity is to give the assignment early and ask for portions of the paper to be 
turned in at intervals: preliminary topic, outline, bibliography, draft, and so on. 
And ask students to include all drafts and notes along with the paper.

´ Direct students to the Smith Vidal Literacy & Language Center 
(https://www.bowiestate.edu/academics/colleges/college-of-arts-and-
sciences/departments/language-literature-and-cultural-studies/writing-center/) 
and Smart Thinking  

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://www.bowiestate.edu/academics/colleges/college-of-arts-and-sciences/departments/language-literature-and-cultural-studies/writing-center/
https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Creating Rubrics for Essays on Blackboard

Benefits:
-easy to create

-easy to grade

-provides students with a structural framework for writing essays

-rubrics can be linked to assignment and course outcomes

-allows students to easily understand why and how they earned their grade

-allows for individualized feedback

Dr. Horacio Sierra, Associate Professor
Department of Language, Literature, & Cultural Studies

Assessment Technique –Essays using 
Rubrics



Example from my ENGL 102: Argument & Persuasion Online Class
Five essays graded using rubrics.



Create a folder that includes directions 
and a submission portal(s).



The rubric needs to be provided in the directions.



Students can view the rubric within the submission portal as a final reminder about how they will be graded.



Each part of the rubric should be a verbatim copy of what is listed in the directions.



You can set the rubric to be based on points or percentages and provide distinct names for each level.



This is what it looks like on your end when you are grading an essay.
Simply open the rubric drop-down from the right-hand bar and choose the level for each part of the rubric.



Just as you would when grading an essay by hand, you can offer individualized feedback.
Click on a section of the essay and type your comments.
Remind students to take the time to read the comments.
If they “can’t” see the comments on their phone, then ask them to open the file on a desktop computer. 



You can also “write” on the essay using your mouse or your finger/stylus if you are using a touch-screen computer.

Students know what these “squiggles” mean because I provide them with a legend to interpret my editing shorthand. 



Creating a rubric is easy.
When you create an “Assessment” in Blackboard, simply click on “Add Rubric.”
You can choose from generic ones created by Blackboard or create your own (which you can then re-use).



When you create your own rubric, this is the default appearance.
You can customize each row and column as well as the points or percentage you want to give each category.
Rename each criterion as you see fit.
Don’t forget to use the same language you use in the directions for each criterion.



Assessment Technique – A series of 
quizzes or chapter tests instead of 
comprehensive, high-stakes tests 
´ Unless there is a solid pedagogical reason for a comprehensive, high-stakes test 

(i.e., midterm), you might consider a series of shorter tests throughout the 
semester. You can always add one or two questions relating to previous units in 
the course.

´ This works well if you have developed SLOs and their associated building blocks 
(objectives).  Quiz - the building blocks.  

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Professional 
presentation
´ Many courses lend themselves to presentations of the kind that a 

professional consultant would provide to a community or other group. The 
presentation could be applicable to many fields, in the form of an expert 
witness presenting material. 

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Annotated 
Anthology or Course reader
´ Students prepare a selection of works they have read during the term as a 

thematic anthology—they create the theme, choose the works, write a 
paragraph introduction to each, and an introduction to the anthology. 
Include shorter works. For longer pieces, just a table of contents, the 
introduction, and the introduction to each piece. 

´ The course reader exercise works essentially the same way, but in this case, 
students have to organize the readings chronologically to develop the 
theme they have created for the course. This assignment can be made as 
complex as you wish, by asking for such things as assignments to go with 
the readings, suggestions for further reading, and so on.



Assessment Technique – Poster Sessions 
(with peer critique)
´ Students pick a topic from a given list, develop a hypothesis, and perform 

library research to support or refute their hypothesis.

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Annotated 
portfolio of work throughout the term
´ Portfolios in place of a test have been used for a number of years in the 

College Writing Programs. Students compile their best or representative 
work from the term, write a critical introduction to the portfolio and a brief 
introduction to each piece.

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Annotated 
research bibliography with introduction
´ Rather than ask students to write a research paper, ask them instead to 

compile a bibliography on a problem or question. In essence they do 
everything but write the paper. They must read the works, evaluate their 
accuracy and helpfulness, and provide an explanatory introduction to the 
bibliography (from Anna Livia Braun, French). Each entry contains an 
explanatory and/or evaluative paragraph. Students can also compare the 
relative usefulness of sources, authors’ points of view, biases, and so on.

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Fact Sheet

´ A Fact Sheet is a more demanding assignment than it first appears to be. 
Such a fact sheet would be intended to be distributed to the public in 
relevant places. Applications might be in economics or sociology (school 
board budgets or trends in enrollment), history or political science (fact 
sheet on the 1960 Presidential Election), engineering (fact sheet on the new 
Bay Bridge). Students must learn to search the relevant databases for the 
discipline, evaluate material, and present it in a concise, readable way.

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Reflective 
paper
´ If the class is experiential in nature (e.g., student teaching, performance), 

ask the students to write a reflective paper/critique of their experience. The 
key here is to make them tie this to theory or themes in the course so that it 
doesn’t become an effusion of personal feeling.

´ Even in non-experiential/performance courses, a reflective paper can be 
very useful. Some classes ask students to add a reflection to a term paper.

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Op-Ed piece 
to be sent to local newspaper
´ The Op-Ed piece is a “real world” exercise that requires not only a thorough 

understanding of both sides of an issue, but an ability to understand the 
audience.

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Historical Trial

´ These of course are not new, but are not often used in colleges—although they 
seem ideally suited, because the preparation can be demanding.

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Assessment Technique – Student-
Proposed Project
´ Students, at a pre-determined point in the class and with specific 

conditions tied to it to ensure it will represent their learning as related to the 
course goals, may have the option of suggesting a course project that they 
would like to undertake.
´ Example: Family financial plan including budget for Personal Finance course

´ Source: https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing

https://teaching.berkeley.edu/resources/improve/alternatives-traditional-testing


Multiple Assessment Techniques

Source: University System of Maryland Presentation 



Other Assessment Resources – Elements for 
determining remote evaluation modalities

´ Vlademecum

https://www.unil.ch/coronavirus/files/live/sites/coronavirus/files/vademecum_for_the_remote%2520_assessment_of_students-2.pdf


Adapt your assessment, ideas for final 
exams 

´ One size definitely does not fit all, but here are some ideas for changing your final that 
still allow students to demonstrate their learning: 
´ If you’re giving an exam, make it open book or untimed.  Students’ ability to find or apply the 

right answer might be more critical than their recall. (See below for tips from Rutgers about 
doing this in quantitative courses).

´ Allow collaborative exam completion.  Yes, some students may do more work than others, 
but our students are pretty sharp about not being taken advantage of.  You might ask 
students to provide an individual reflection on the exam, e.g. what they had mastered, what 
they couldn’t do on their own, etc.

´ Consider breaking up your exam into a set of quizzes to make each piece shorter and less 
stressful.  This might also reduce your grading time.

´ Switch from an exam to a narrated PowerPoint that students can do on their own time (see 
UML faculty e.g. below).



Adapt your assessment, ideas for final 
exams (cont.)

´ One size definitely does not fit all, but here are some ideas for changing your final that 
still allow students to demonstrate their learning: 
´ Rather than doing, for example, 5 problems, have the student select one and then write a 

short paragraph to explain the process. Or have the student select one and write a 
paragraph to explain the applied use of the process.

´ Turn multiple choice tests into short answer tests and reduce the number of items.

´ Offer students who are doing well the ability to opt-out of the exam.

´ Can you reduce the pressure on this assignment while giving students a chance to 
demonstrate learning?  If so, re-weight the final, consult with your students, and publish that 
change in your revised syllabus.  Tell students what kind of feedback to expect, and know 
that, under these circumstances, it’s okay if you give less feedback than you otherwise 
might. Just let them know they can reach out to you with additional questions. 



https://www.qualitymatters.org/sites/default/files/presentations/MapYourWayToAQualityCourse_Poster__ApodacaForsythe.pdf

https://www.qualitymatters.org/sites/default/files/presentations/MapYourWayToAQualityCourse_Poster__ApodacaForsythe.pdf
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